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Introduction

In December 2002, less than a year after the initial launch of the Steps for the Future
video series, Steps conducted a study into the use of the series in Namibia. As a
result, a number of follow-up activities were identified as a means of addressing the
Namibian needs.

In February 2004, Steps partnered up with the Danish NGO Ibis, seeking to
implement the identified follow up activities and, moreover, to promote audiovisual
HIV/AIDS advocacy in general

This study forms part of the collaboration between Steps and Ibis to promote HIV
awareness. The original aim of the follow up
outreach opportunities in schools for use of Steps and other HIV/AIDS

communication materials. This has been slightly revised in the current ToR, to

include a through map of the total distribution of Steps films in the country as well as

a map of Steps film in the education sector. As such, the Terms of Reference for this

study are:

Objective

The main objective of this research is to provide quantitative and qualitative data
about the current uses and potential outreach possibilities for the future use of A/V
materials in general and the Steps for the Future films in particular within the
Namibian educational system.

Outputs

1 A precise map of the current number and distribution of the Steps for the
Future films in Namibia

1 A precise map of current number and distribution of Steps for the Future films
in the education sector

1 A comparative qualitative sample survey on the present use and impact of
AVWmaterials in Namibian schools, |l ooking
Clubs as well as the Windows of Hope programme run by UNICEF.

1 An assessment of future school needs in order to realise the potential of
audiovisuals and the Steps for the Future films as an educational tool in
Namibian schools.



Methodology

Distribution Mapping

The first &édstepd of this study was to
films had been sold to date in Namibia and where they had ended up. This task
posed a few difficulties, as the current Namibian distributor and Steps themselves
did not have any precise record of sales, a bone of contention between the two
parties. Moreover, a further number of cassettes had been translated into
vernaculars and distributed by Ibis directly to various HIV/AIDS organisations.

In the end it took thorough research of the Mubasen invoice records dating to 2001,
which was kindly availed by Simon Wilkie to elucidate at least parts of the trail that
the Steps videos had trodden. Also, Ibis had kept a full record of its distribution,
which facilitated the process.

The last big obstacle was to follow the trial beyond the initial purchase, in as much
as many sets were re-distributed onto other institutions or individuals, as reflected in
the total distribution map attached here. Subsequently, where possible, the originals
purchasers were tracked down and interviewed about the usage and potential
redistribution of the sets..

Sample:

Due to the large distances involved and the equally large number of schools, the
best research tool for conducting a national survey on the use and impact of
audiovisual materials in the Namibian education sector, is targeted sampling. The
Namibian landscape is, however, composed of such varied and inherently complex
social and cultural realities that it is largely impossible not to define certain
overarching categories for such a sample. The least intricate and, for this survey, the
most practical sample method therefore follows a geographical division, describing
four distinct areas, namely: the North, the South as well as eastern and western
Namibia.

Another factor to be included in the targeted sample is the different methods for the
distribution of the Steps for the Future videos to primary and secondary schools in
the country. The desk research conducted for the first stage of this survey located
four distinctive modes of distribution. These are:

a. The OLibrarydé System

This is the most common form of distribution, which renders screenings
the responsibility of teachers, who have to actively book and lend the
videos. This has been observed in Ondangwa East and West, Hardap,
Caprivi and Khomas.

b. Random Division

This practice has only been observed in the Omaheke Region, where the
RACE co-ordinator has divided the full set among remote rural schools,
resulting in 4 films per school.

c. NGO-driven Distribution

ascert



This mode of distribution exists mainly in the South, where the NDT, a
Windhoek-based NGO, has purchased and re-distributed films to schools
or HIV/AIDS-related youth clubs, thereby by-passing the RACE
distribution. There are also examples in the North of VSO donating sets to
TRCs.

d. Egalitarian distribution

In Erongo Region, the local RACE office has adopted a unique mode of
distribution in copying the full set to 54 schools in the region. However, the
films have not yet been fully copied; it was therefore not possible to
measure the impact or use.

Additional specifications for the targeted sample were as follows:

1. Where possible, each cluster of interviews should include at least one
rural school and one urban school as well as one relatively poor school
and one relatively advantaged school.

2. Each geographical area should include visits to one:

1 AIDS club
1 Windows of Hope
1 AIDS club without access to videos (here referred to as video
virgins)
1 RACE Co-ordinator or relevant RACE official
3. Each School visit should include:
1 Focus Group Interview
1 Teacher Interview
9 Learner Questionnaire

In order to incorporate three different modes of distribution and the geographical
areas, the research was conducted in the following sample:

Hardap Region

RACE Office in Mariental
AIDS Club in Gibeon
Windows of Hope, Gibeon
Video Virgins in Gibeon

oo oE

The reason for this sample is the fact that one of the schools in
Gibeon was a recipient of the Steps for the Future films provided by
the NDT to selected schools in the south.

Oshikoto and Omusati Regions
RACE Office in Ondangwa

AIDS Clubs in Oshikango
Windows of Hope in Oshakati
Video Virgins in Oneshila

QaooToamN



The northern regions are also the most populous; it therefore
seemed natural to look at the most common form of distribution in
this part of the country, i.e. the 61 i b

Omaheke Region

RACE Office in Gobabis

AIDS Club in Epukiro-Pos 3

Windows of Hope in Epukiro-Otjiyarwa
Video Virgins in Drimiopsis

oooTow

The Omaheke region offered a unique system of random selection

and targeted distribution, which provides an interesting contrast to
the other forms of making sure the Steps for the Future videos are

seen by Namibian learners.

In order to get an idea of the thinking at bureaucratic and administrative level
additional in-depth interviews were conducted with:

1. HAMU/Min. of Edu.
2. UNICEF (donor for Windows of Hope and MFMC)
3. NDT

In short, this sample survey is based on:

9 Telephonic interviews
Focus Groups
Teacher Interviews
Questionnaire sessions
Race interviews
Windhoek-based institutional interviews

WWwOowowow

Focus Groups

The main demographic for this survey are Namibian school learners at both primary
(Grade 4 and upwards) and secondary school level. The UN Convention on the
Rights of Children (1989), states that Children have a right to be heard. Web and
Eliott (UNAIDS 2002, 11) have brought this point forward in the context of research.
They argue that it is imperative not simply to make children the subjects of research,
but rather to encourage them to be an active part of the study. One of the ways this
can be achieved is by using the more participatory focus group technique. Therefore,
this survey used focus groups as its main source of collecting qualitative data.

Because the survey deals with young children and youth, there are specific issues

that the researcher has to take into consideration. On the practical side, permission

had to be obtained fromthe Mi ni stry of Edwucationés HIV and
(HAMU), before the research could be conducted in the schools. Ethically, however,



it was also important that the children be informed of the full scope of the study and
its objectives. Moreover, the learners were told that they were under no obligation
to take part in the research; that it was, in fact, entirely voluntary.

The focus groups consisted of four (4) learners selected randomly, albeit with a
consideration that both genders be represented in the group where possible.
Questions were presented to the group by the focus group facilitator, allowing the
learners to respond freely. The learners were similarly informed that they were under
no obligation to answer the questions, should they find them too personal or
otherwise uncomfortable.

The questions posed were semi-structured in as much as they all varied relative to
the flow of the conversation, although still confined within four predetermined key
areas, namely: use, impact, sustainability, facilitation, distribution, and demand.
Whereas the same questions were posed to the AIDS club and Windows of Hope
learners, a shorter set of questions were given to the Video Virgins. This set
focussed more on the demand for audiovisual materials among the AIDS Club
learners.

Interviews

Separate in-depth interviews were conducted with Windows of Hope and AIDS club
teacher as well as the RACE co-ordinators in the respective regions. Further in-
depth interviews were conducted in Windhoek with UNICEF, NDT and HAMU.
Questions were structured around the same key areas as used in the schools.

Questionnaires

For the sake of data triangulation and to capture more quantifiable data, the survey
also used questionnaires. These were designed to compliment the focus group data
by asking both open-ended and close-ended questions of the remaining learners in
the AIDS clubs and Windows of Hope respectively. The questionnaires also reflected
the age difference in the demographic by providing more close-ended questions for
the primary learners, from the consideration that their vocabulary and attention span
was likely to be less than that of the older learners. As was the case with the focus
groups, the learners were informed that total confidentiality was ensured and that no
names should appear on the questionnaires.



HIV/AIDS information in the Education Sector

Currently there are a number of national initiatives in place to ensure that Namibian
learners are provided with quality information about the HIV pandemic. In 2003 the
then divided ministries of Higher and Basic Education jointly launched the National
Policy on HIV and AIDS for the Education Sector, in which it is stipulated that:

A A c ont i-gkillsjsexgal Healtli amd HIV and AIDS education,
prevention and care programme must be implemented at all educational
institutions for all/l | earners, students a

The challenge for all Namibian education institutions was, in other words, to ensure
that all learners would in future receive comprehensive information on HIV and AIDS
issues, expressly including life skills, care and prevention. At the time the policy was
launched, the two education ministries, in collaboration with UNICEF, already had an
established programme focussing directly on prevention and life skills in relation to
HIV and AIDS: the My Future My Choice (MFMC) programme.

MFMC and AIDS Awareness Clubs

MFMC was designed as a ten session peer to peer intervention targeting the
sexually active youth, i.e. in the ages between 15 and 18. In the wake of these
sessions, schools were encouraged to set up post school activities, like for example
an HIV/AIDS Awareness Club.

MFMC began in 1997, however, it was not until 2003 when the education ministries
issued a directive to all schools that MFMC post school activities were now official
government extramural programmes that AIDS clubs actually became a national
phenomenon. Secondary and combines schools were instructed to appoint
HIV/AIDS contact teachers, who would become responsible for the implementation
of HIV/AIDS activities at the schools. Because the AIDS clubs were now official
entities, many contact teachers chose to set up or continue such clubs.

As it stands, the AIDS clubs are by far the most efficient, if not only, venue of
HIV/AIDS communication at national level in the Education Sector. This is not to say
that there are no problems associated with this modus operandi. It has been noted
by the NDT that it is very difficult to train teachers in the south on how to use
audiovisual HIV/AIDS materials, because most will simply refer to the AIDS Clubs
and the contact teacher and therefore not engage with the issue themselves. Also,
the AIDS Clubs are a voluntary activity, which means that a minority of learners join
up. It has, moreover, been observed during this study that mostly girls join the clubs,
rendering boys a less informed demographic.

Overall, there is a great interest in the AIDS Clubs and as such 97.2% of all club
members asked were eager to continue with club activities next year.



Will you be in the AIDS Club next year?

100%
98%
96% BN.
84% ay.)
92%

North South Total

Windows of Hope

Although the MFMC intervention as well as the now national AIDS Clubs provided
information about HIV and AIDS at secondary school level, there was an obvious
information gap in relation to the pre-sexually active learners. This lead to the
creation of the so-called Windows of Hope (WoH), which again was a UNICEF
initiative created in partnership with the Ministry. The WoH, which was first
implemented in 2004, is aimed at children aged 10 to 14. This age group also
represents a window of opportunity i hence Window of Hope - to reach the pre-
sexually active and give them targeted information on prevention and life skills.
Specifically the program aims at influencing the primary and combined school

|l ear ner s6 ®wandt promote Hetay of such activities as well as
providing clear information on HIV/AIDS related issue.

Similar to the AIDS clubs, the WoH are an official extramural activity and as such
now exists in 1,400 schools (primary and combined) nationally. Unlike the AIDS
Clubs, however, the WoH come with a ready-made mini-curriculum, complete with
Teacherds Manuals and other supporting
WoH are not open to all learners as only 30 learners are allowed per teacher. This
rule clearly exists to ensure that the quality of the Windows club is not compromised,
but it still leaves a majority of learners without HIV/AIDS information.

Nevertheless there is a
clear general need for the
WoH. Cultural norms in
all parts of the country
have traditionally

Will you be in the WoH next year?

100% i

rendered issues related
! @No to sexuality _unspoken
50% oYes between children and

their parents. There is
therefore a tangible
information void in this
age group, which is
potentially filled by the
Windows of Hope. In the more functioning WoH clubs learners have expressed their
confidence at speaking about their changing bodies and sexually related issues with
their WoH facilitator. In the less functioning clubs this was not observed. It should

0% -

North South

mat er



also be mentioned that some teachers have bent the Windows\6 cur r i c ul
reflect their own beliefs and values by pounding home the abstinence message that
forms an integral part of the wider national prevention campaign, the A,B,C.

The WoH are popular with the learners to the extent that 100% of those asked
whether they would like to continue in the WoH next year answered in the
affirmative.

HAMU and RACE

At the ministries of education level, efforts remained largely uncoordinated until the
advent of the MPT 2 in 2000. The MPT 2 considered that the ministries ought to
consolidate their HIV/AIDS efforts and as a result a joint HIV AIDS Committee was
set up with the aim of coordinating all activities within the education sector. It was
only in 2003, however, that the next step was taken, when the ministries established
a full-time unit to co-ordinate the HIV/AIDS activities, the HIV/AIDS Management
Unit (HAMU).

It should be noted that although HAMU has a central role in HIV/AIDS
communication within the education sector, not one single teacher, who were asked
about his or her relationship with the Unit, had in fact ever heard of it. This is not to
say that HAMU is not performing its duties, but it does seem that there is a weak link
in the information chain.

Whereas HAMU is the central body tasked with overall administration, each region
has its own Regional AIDS Committee for Education (RACE) office from where
regional activities are co-ordinated. As far as the schools are concerned, the

proverbial O6ébuck6 stops at tdweofRopeare of f i ces.

managed directly from the RACE offices as are a growing number of MFMC
programmes. Race therefore has a significant role in the welfare of the AIDS Clubs
and the Windows of Hope. If there is a problem at RACE, this will inevitably reflect
on the quality of information in that specific region. This is particularly emphasised by
the fact that RACE also acts a distributing agent to the schools. All information
materials from the ministry or from UNICEF destined for the schools invariably goes
through RACE.

The current distribution method seem not to work optimally. The Steps videos were
distributed through this system, without any sort of guidelines on where to send them
and how. As seen in the methodology section above, this resulted in varied
distribution systems that did not get videos or equipment to the schools. Some of the
RACE offices were quite vocal in their frustrations at the lack of communication
between themselves and HAMU.

Another problem is that RACE is usually manned by volunteers, who in spite of their
enthusiasm are often inexperienced and ephemeral. Some volunteers, e.g. the Crisis
Core Volunteers (CCVs), only stay for a total of 6 months, out of which a period of
time will be spent on physical and professional acclimatisation. Such a continuous
and rapid turnover of staff is inevitably also a factor in the wide communication gap.

umob
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In other cases, as has been observed first hand in this study, the RACE coordinator
position is filled by another manager within the regional of education offices, who
struggles to cope with two fulltime tasks, not for lack of commitment but for sheer
lack of time.

Steps in the education sector

In March 2004, HAMU purchased 28 full sets from the Namibian distributor Mubasen
Film and Video. Since then these videos were re-distributed to other institutions and
offices under the Ministry of Education. Many sets went to Vocational Training
Centres (VTCs) and Teacherdés Colleges, but n
the respective RACE offices. At HAMU it was considered that the Steps videos
would be a means of strengthening the prevention awareness and at the same time
provide content for both the AIDS Clubs and RACE workshops by confronting the
issues of stigma and discrimination. As related by Ms. Swartbooi of HAMU, one of
the main reasons for the purchase was the fact that PLWHA were speaking out in
the videos:

AAt that stage we didndét have many peopl e
so we though that if they [the learners] could see people, especially
Nami bi ans, they would be able to relateo.

When HAMU redistributed the films to the RACE offices, one of the main reasons
were that they be screened to learners in the AIDS Clubs, i.e. at secondary level.
However, as has been pointed out in the Methodology section above, HAMU failed
to give any guidelines or instructions to the RACE offices on how to use the films or
who to screen them to. This resulted in a number of different distribution techniques
that will be discussed later in this report, but safe to say that the lack of
communication between the two largest HIV/AIDS organs in the Namibian education
sector has resulted in a less than optimal usage.

The communication gap has not been the only hampering issue. Although most
schools now have electricity, if not permanently then in the form of a generator, it is a
minority of schools that have or have access to TV and video equipment. This is also
the case at a number of RACE offices; so although RACE distributes the cassettes, it
is not possible to also provide equipment for screenings, if even just lending it out
alongside the cassettes.

On the other hand, however, there is a real need for audiovisual materials in the rural

and remote rural areas, where there is little access to this media. It has in fact been

observed in a number of cases that teacher make alternative arrangements to

facilitate screenings, such as borrowing equipment from private individuals or
watching at friends or colleaguesdé6 houses.



The Video Schools
Data was harvested from a total of nine different schools. Out of these six had
access to or used the steps for the Future videos: these were:

Windows of Hope:

The Spellmeyer School in Gibeon is a combined school with both a Windows of
Hope and an AIDS Club. In a recent call for proposal by the Namibian Development
Trust (NDT), schools in the South were invited to motivate for funding towards
implementation of HIV/AIDS related projects. Those who were eventually granted
funding of N$ 10,000 also received a selected number of Steps videos as well as a
TV and a video player. The Spellmeyer AIDS Club in Gibeon was one of the schools
that received this package.

The second Windows of Hope school visited was the Erundu combined school in
Oshakati. It is a very well organised school located in the more affluent part of the
town. It has it own HIV/AIDS room, fully equipped with TV and Video player where
the learners can come and during breaks to use HIV/AIDS materials or just to relax.
The AIDS room is run by two dynamic female teachers, who also run the WoH and
the AIDS Club respectively. Contrary to indications during the desk research and to
the schools urban placement as well as its strong link with the local RACE office,
neither of the teachers had ever heard of Steps for the Future.

The last Windows of Hope club visited was a remote rural school at Otjiyarwa in
Epukiro. This school ran a generator for a specific number of hours a day and was

generallyunder-r esourced. I n accordance with the Ome
distribution it had been provided with four steps cassettes. These were: A Red
Ri bbon Around My House, | mi t i l kul a, Looking

WoH facilitator screened the films to the WoH members as well as members of the
community at the house of his colleagues where equipment for screening was

available. It must be said that the level of English at this school was substandard,

which made communication very difficult. As an example, the learners had never
heard the words oOvideod6 or o0filmé before

The AIDS Clubs

The first AIDS club visited was also the Spellmeyer combined school in Gibeon,
which had been awarded a selected set of Steps for the Future videos as well as a
TV and video player from the NDT. These are the older learners, who are considered
to be in the sexually active age group of 15 to 18 years.

The second AIDS club visited was the Ponhofi secondary school at Oshikango close
to the Angolan border. At this school the AIDS Club facilitator, who had previously
worked in the Ibis Circles of Support project, was a trained Steps facilitator and
therefore also had a set of films. The school does not have its own video player and
special arrangement therefore have to be made for screenings to take place.

The last visit was to the POS 3 Secondary School in Epukiro. This school had a
dynamic male facilitator who took part in a recent American produced video for
Namibian schools about the A,B,C. The school had been given films by the RACE
office but had not yet used them; they were in fact locked away in the closet of a
teacher who had gone on leave. There are facilities for watching the films at the



school hostels and films are frequently screened, albeit not the Steps for the Future

films.

The schools without access to the videos will be dealt with in a subsequent

section of this report.

Usage and Demand

It is evident from the below chart that all of the visited schools make active use of
audiovisual information materials on HIV and AIDS. Although the figures in this
sample seem fairly consistent it should be noted that this part of the research only

focussed on schools with access to audiovisual materials. The sample is therefore

not representative of all primary and combined schools. What is of importance here
is the fact that such a high number of learners at all levels have watched HIV/AIDS
videos. It must subsequently be true that when they are used, videos are used

effectively within the extramural HIV/AIDS awareness clubs.

Have you seen any AIDS videos?

100% it
95%
90%

85% 1

80% el L LB L L

East
WoH

North South South
WoH AC

North
WoH AC

Total

ONot sure
ENo
OYes

The positive response dropped slightly when the learners were asked about the
Steps for the Future videos. In the case of the Erundu school all but one had not
heard about these videos. Yet even at the northern AC and the southern WoH,
learners had problems recognising the brand name. Notably the northern AC had the
largest number of Steps films at its disposal, a fact that does not seem to have

influenced the | earner sbo

response.

Conversel

combined school all were very familiar with Steps. This was reflected in the focus

groupintervi ew, where the |

earner s

mme d i

ately an

when asked what videos they had watched. In the eastern group the high recognition
factor can be easily explained by the fact that the Steps videos were the only videos
ever to reach this remote village, making them somewhat of a novelty.



From the above responses it is evident that simply having the films on the school
premises does not induce recognition of the brand name. The Steps brand was
recognised more often in Gibeon, which probably has to do with the mode of
acquisition in this school. The videos and equipment was awarded to the school at a
special ceremony in Mariental, making learner attach real value to the selected
Steps set.

Have you heard about the Steps for the Future videos?

vy

100%
80%
60%

E No
OYes

40% -
20%

0% -
North W.o.Nerth 88uth W.o . Bouth ABast W.o.H. Total

As a means of verifying that the Steps videos were not mistaken for other video
material, the who learners were asked which films they had watched. In the Erundu
school, most | earners had watched the

A

UNI

Lydiads Room, but not Steps. lenhatdhhe East

learners recognised a number of titles. In the South, where the animated True
Friends had been viewed several times, this was the most recognised film. In the
East where there the Epukiro school only had four films at its disposal, Looking for
Busi had made the biggest impression.

Which of these Steps videos have you seen?

ONorth

] Sogth

O =N W ,oaond

Red Master P. Imiti The Ball TrueF. Let's Busi M2C It's My
Ribbon Talk Life
About It

In many of the focus groups and questionnaire descriptions of film (for those who
could not remember the title), one film was mentioned more than others, namely

CEF
and



Mother to Child. In fact in many cases this film was remembered vividly by learners
for its visuals of child birth, especially caesarean birth. One teacher praised this film
for its appeal beyond the class room, whereas another considered the film too
graphic to be shown to secondary learners. Nevertheless, the below chart shows
Mother to Child as one of the favourites of the learners, posing the question as to
whether or not some of the Steps films are too explicit and dense for this young
demographic, i.e. especially the 10-14 year group. All WoH facilitators agreed that
they would like to have more age-specific videos, and it is probably also not
coincidental that in the South, which in terms of the Steps videos represents a very
informed group, True Friends was the most liked and watched film. One of the

|l earners expressed his desire for more
|l i ke to | augho.

Favourite films in total number of responses

12 ONorth W.o.H
10 oNorh AL
8 @South W.o0.H.
6 @South AC
4 OEast
2 o]
0

True Looking forBody and Motherto Nelao’s Emma's Lydia’s
Friends Busi Soul Child Story Story Room

The statistic below shows what learners would like to do in the WoH if they could
choose. The answers are based on an open-ended question, allowing for any
response. Here it is clearly seen across the board that learners would like to make
the clubs and AIDS information more fun by increasing the amount of games, stories
and songs in the WoH. The same trend is observed in the ACs where more drama
stories and games were similarly called for. The charts also show the general need
for information, which ultimately seems to be the driving force behind the current
momentum of both the WoH and the ACs.

What would you like to do in WoH?
Value in percentage

ONorth
mSouth
OEast
@Total

LearnDramasf ideosStoriesiTeach Help Other or
more GamesothersPLWHA no
answer

humou



What would you like to do in AIDS Club?
Value in percentage

ONprth

@Sputh
IIJ:taI

Leamn Dramas Videos Stories! Teach Help Other
more Games others PLWHA

It is interesting to see that videos played a prominent role among some groups and
not in others. In the WoH as many as 24 % of the Erundu learners and 18 % of the
Spellmeyer learners wanted to watch more videos. In the ACs, there was only a
pronounced interest at Ponhofi with 13.3% of learners specifying videos as a desired
activity. On the face of it, audiovisual materials rank below other more interactive
activities, which might again be an indication that the existing films do not adequately
target this demographic. On the other hand, the fact that such high numbers would
like more videos is indicative of a demand and general interest in this medium.

One of the overarching problems in the schools, which is sure to affect the impact
and opinion of information materials in any form, is what appears to be a growing
HIV/AIDS fatigue among learners. Asked how they felt about HIV/AIDS, only half of
the WoH learners indicated that it was an important topic, whereas 40% were bored
with the topic although still considering it important. These figures correspond with
the above notion that existing HIV/Information and communication methods do not
adequately cater for this age group. Only at Erundu did all learners considered HIV
and AIDS important topics. This enthusiasm was evident both in the focus group and
teacher interviews at Erundu and in large part has to do with the fact that the
learners think that it is fun to be in the club. They do a lot of activities and go on
outings, and generally deal with HIV, AIDS and related sexual discourse in an open
and casual way. The fatigue appears to less chronic in the ACs, although still
present.

How do you feel about HIV/AIDS?
2 Valwe i percentage T e o i

i/

100
[ mENorthAG
80 oH
60 aSouth Aj:

40

20
0

Itis an important topic| am bored talking | don't care about
about HIVIAIDS, but still  HIVIAIDS
think it is important

OEast W.q.H.




Conversely in the Gibeon AC, the teacher repeatedly emphasised that her main

message to the learners 15 years and above was abstinence. This message might

not be conducive for a good dialogue about inevitable sexual issues in this age

group. In fact this teacher showed learners explicit visuals with the aim of scarring

them onto the épathd of abstinence. She said

AThe other video, t kierabwokshdp$ they sagditsaws si | en
little bit of a risk to show them at these ages, but | think that when they saw these

videos they have that scariness (Sic.) that if | got that sickness, that if | had this

sickness these thing would happen to me. And by understanding these things

they will abstain. o

Without further criticising the efforts of this particular club facilitator, it is not difficult

to imagine that this use of HIV/AIDS materials might not only frighten the learners

into sexual abstinence, but also force them to abstain from HIV/AIDS information
altogether. The 6éscare tactics6 wildl |l eave e
|l earnersdé lives in the future. I n this conte
learner in the North are disturbing:

Al HI' V] makes me feel i nnocent because it m
intercourse; | do not think | will have a girlfriend.

Needless to say that the above use of audiovisual materials is not what was intended
with the Steps series. In the Steps Facilitators Training Manual it is pointed out that

the fAparticipatory approaches used, encourag
contribute to teaching and learning and work together to solve problems affecting
t hemo. I n the case aiidedllaproa&iCier teénhgerstowvoiceu | d b e

out their concerns and questions about their own coming of age in the midst of an
HIV/AIDS pandemic. Facilitation is in many ways the key to optimal use and impact
of the Steps videos, which is why one of the central points of this study was to
ascertain the levels of facilitation in the ACs and WoH.

The research found there to be three main approaches to screening the films.

1. After a short introduction the facilitator screens the film. Following the
screening the club members are free to ask questions, which will be answered
as well as possible by the facilitator.

2. The facilitator puts on the films after a short introduction and asks learners to
pay attention because they will be quizzed on the content. Due to time
constraints only pressing questions are answered. The film is the discussed at
the next AC or WoH meeting.

3. The facilitator puts on the video and asks everyone to be quiet. Following the
screening the learners go home.

Although slightly crude and simplified these examples cover 90% of facilitated
screenings at the schools. As remarked by the RACE co-ordinator of Ondangwa
West, most teachers will not prepare before screening a video. One exception is the
AC facilitator in Oshikango, who has done the Steps Facilitators training. He tries to
target the screenings to specific audiences but according to the learners there are no
real discussions, only question and answer sessions.



The Steps for the Future Facilitation Guide, which was made in order to assist and

inform facilitated screenings is not used. Apart from the Ponhofi facilitator all other

WoH and AC facilitators had never heard of or seen this video. At the Ondangwa

West RACE office special efforts were made t
and distribute this along with the films. This practise was not observed in any of the

samples apart from Ponhofi; so it cannot be verified whether or not the printed

guides are in fact used. Apart from Ondangwa West, the other RACE offices had no

knowledge of facilitation procedures and were also unfamiliar with both the

audiovisual and the printed facilitation guides. Even at HAMU, there was no

knowledge of these aides. Instead, it was pointed out, the teachers are trained

through USAI D, whiuc¢hafmmieglhtih how tde uge vi dec

Whereas the facilitation quality is lacking, facilitators are very good at referring
learners to HIV/AIDS services. As seen below, the majority of learners are told
where to get further information by their teachers. Added to this, a further 24% are
confident that they themselves know where to get this information if needed. It is
very encouraging that in all the sampled groups, aside from the eastern WoH,
learners knew where to get their information from. The problems at the eastern WoH,
have to do with the remoteness of the school, which in reality means that the
learners have no access to clinics, VCTSs, Lironga Eparu or other potential sources of
information. Truth be told, there was in fact not much happening at this school.

Does the teacher tell you where to get more information?
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The value of teachers as a source of information is reflected in the below statistic.
Most learners currently get their information directly from the WoH/ACs. The statistic
reflects total answers provided, i.e. multiple answers were allowed per learner, to an
open-ended question. Notably NEW Start and Clinics feature prominently in this
statistic, reconfirming that teachers do refer learners to HIV/AIDS services for
information.

The fact that videos feature less prominently, does not necessarily reflect on the
current application or impact of the medium. The chart does not make special
consideration for the fact that many learners might indicate WoH/AC in place of other
sources of information, seeing as this is where they actually read HIV/AIDS book or
watch videos. This is reflected in the Spellmeyer focus group interview where



learners were asked the same questions as in the below chart, i.e. where do you get

you information about HIV/ AI DS from? The | ea
t e a ¢ hAnd parents. We also watch some videos about AIDS

What the statistic does in fact tell us, is that the WoH/ACs are currently the main

sources of information about HIV and AIDS among 10-18 year old learners in

Namibia. These extracurricular HIV/AIDS activities are subsequently also the best

vehicles for reaching this age group at present

Another issue that was raised in the research was to see how the learners
themselves felt about doing the facilitation. This was an idea that all the facilitators,
RACE coordinators and HAMU administrators that were presented with this idea
favoured strongly. In both the North and the South learners were very keen on this
idea, whereas in the remote eastern WoH, learners felt less comfortable about doing
facilitations.

Would you like to introduce or talk about the films to other
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